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Abstract 
This project proposes a study of the educational policies applied in different Autonomous Communities of Spain and its 
consequences about pedagogical innovation when is supported by the utilization of information and communication technologies 
(ICT) in the teaching institutions of Primary and Secondary in Spanish educational model. As consequence of this analysis we 
pretend to identify a real level out of serial of factors related to good practices inside of the educational system. The models used 
to the pedagogical integration of ICT or the materials that teachers are developing to materialize the innovation processes. One of 
the features of this study is to compare the descriptions and analysis of the institutional educational policies carried out in 
different regions especially Basque Country 
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1. Introduction  
The goal of this project is to describe, analyze and compare institutional ICT policies that support educational 
innovation in schools in the Basque Autonomous Community. 
• To carry out this research project and analyze ICT policies in institutions and their effects on pedagogical 
innovation in the Basque Country, we undertook various tasks, which included: 
• Reviewing the different legal proposals and official and executive documents that have come out of in the 
Basque Autonomous Community from the year 2000 until the present. 
• Identifying the initiatives developed in primary and secondary schools in the Basque Autonomous 
Community and the innovation projects supported and subsidized by these policies. 
• Compiling studies and reports on the integration of ICT within the Basque Autonomous Community. 
• Interviewing politicians, institution directors, ICT coordinators and faculty. 
• Giving questionnaires to some of the educational institutions known for their good ICT practices in order to 
evaluate ICT policy in schools. 
The interviews were transcribed and a content analysis was carried out by identifying emergent categories, which 
were identified according to the following units of analysis: Model of innovation involved in technology use, 
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proposed purpose and goals, organizational models involved, proposed methodologies, and recipients of skills 
training. 
We also completed a field study at a school well known for its tradition of innovation (Colegio Amara Berri), 
observing their use of ICT. This study generated important audiovisual material and allowed us to see how this 
school has integrated technology into its educational system in an innovative way. 
 
2. Good educational technology practices  
It is important to question the role being played by technology and its social relevance in schools in order to 
question and reveal its functions and the objectives that are being met. The integration of technology in education 
has not only affected areas directly related to teaching in classrooms; it's also affected how schools are run and how 
they communicate with the wider community. We're also seeing, thanks to the need for technology infrastructure, 
new business opportunities that once seemed unthinkable (e.g. digital blackboards, computers, digital content, 
Internet connectivity, digital learning, counseling). These needs are real and heartfelt, and more economically 
relevant than ever before ( Sancho and Correa, 2010). 
These technologies have meant that teachers have had to undergo a process of artificial and mechanized 
professional retooling, often useful for reinforcing, improving and making the most of their roles as transmitters and 
creators, but without questioning or investigating in depth the meaning of the model of educated citizens we are 
helping to form. Education is full of examples where the latest technological artifacts appearing on the market have 
been incorporated into schools in order to continue doing what’s always been done. Seeing this potential of 
technology and trying to explain the failure of schools to benefit from it, and comparing it to other extracurricular 
experiences (see Martínez Arbelaiz and Correa Gorospe, 2009), we attribute part of this failure to the "grammar of 
schooling" (see Tyack and Tobin, 1992). These limitations have a great deal to do with school culture and faculty 
mindset: the ways the curriculum is conceived of, the role of faculty (their authority, power and control) and that of 
students, and the way their interests are brought together. The limits are also related to how things are distributed 
over space and time, the homogeneity of groups, the widespread dichotomy of ‘who knows’ versus ‘who learns’; the 
continued presence of traditional text books and the sameness of learning tasks; the standards of evaluation and 
achievement levels, and other fundamental anchors of traditional teaching.  
At the same time, many organizations (OCDE, UNESCO, European Commission) call for schools to adopt other 
teaching methods and abandon traditional methods. ICTs and the information society have created a setting in which 
we can discuss whether to retool teachers with digital competencies in order to continue doing the same thing but on 
a  more  intensive  basis,  or  whether  to  hope  instead  for  a  renaissance  in  which  teachers  are  professionals  who are  
reflective, innovative and transformational in practice, capable of breaking the traditional logic of schooling (Fisher, 
Higgins and Loveless, 2007) and thus responding to the challenges of new social demands, educational objectives 
and commitments required of schools. 
For all the above reasons, good educational practices, with or without the aid of technology, are, in our opinion, 
those, which question the order established by traditional schooling. These good practices are apparent within a 
different framework of teacher performance and school culture, and entail inevitable breaks with traditional ways of 
teaching (Correa & De Pablos, 2009; Leon, Correa and Jimenez de Aberasturi, 2010). 
This epistemological break, so often demanded of schools since the last century by different voices and 
institutions, involves a process of deconstructing the school and school culture along with the methodology and 
purpose of school learning, where the possibilities of current digital technologies, as well as other extracurricular 
experiences, help us to question the traditional model of teaching.  
With this in mind, we have identified Amara Berri school as having certain innovative features (group, situated, 
cooperative and authentic learning), which are associated with a type of learning that is an alternative to the 
traditional schooling model. These distinctive features--which form a system which has been shown to be 
sustainable and scalable--include: connecting the interests of students to academic tasks, the role played by students, 
learning based on cooperative groups and social responsibility, project development, a flexible curriculum, using 
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multiple spaces with a variety of resources, setting meaningful and complex tasks, and using real and multiple tasks 
in assessment. Amara Berri (www.amaraberri.org) is a public school in San Sebastian, which has three pre-school 
sites and three primary school sites. All told, the school has 1,300 students and a staff of 100 teachers.  
The school has its own pedagogical system, with a strong identity and great influence on other schools in the 
Basque Autonomous Community 
 
2. Research goals in observing practice at Amara Berri  
Part of the research that we are currently carrying out on educational ICT policies in the Basque Country involves 
indentifying the schools that develop good ICT practices. In the course of our research we interviewed teachers and 
administrative teams and we observed academic practice at the school. One of the authors of this paper directly 
observed Amara Berri’s practice over a period of three months, with the aim of understanding: 
- The organization and spatial and temporal structure of the Media Department and its relationship to other 
workshops and departments within the Amara Berri system. 
- The materials and activities used and the criteria for their selection. 
- The students’ role in the different workshops/studios.  
- The role of the teachers as organizers, counselors, technicians, and instructors. More specifically, how they 
interact with students, how they run the different workshops/studios, their work method and their strategies for 
meeting the objectives of the different tasks. 
- The culture of the school regarding the purpose and prominence that ICT has in the pedagogic system 
 
3. Methodology and data collection 
We took a narrative approach to our research. In addition to the observations we collected during our field work 
at the school, we described the functioning of the different workshops, and we made video recordings of them; we 
also video-recorded students’ and teachers’ opinions about learning activities. We used reflective narrative 
interviews with members of the school’s administration and the coordinator of the Media Department in our analysis 
(Holstein and Gubrium, 2005; Denzin and Lincoln, 2005). Furthermore, we gathered opinions and informal 
statements from other teaching staff, and we analyzed internal documents and publications about the Amara Berri 
system, as well as the students' output. All these things allowed us to give pedagogic meaning to and identify key 
factors and features of this experience.  
 
4. Amara Berri’s Media Department (Hedabideak) 
Amara Berri doesn't only have computers in the classrooms in order to perform various activities; there is also a 
Media Department, which is a core element of Amara Berri's pedagogic system. The Media Department is 
distributed throughout various studios and spaces of about 30 square metres each, where it hosts: the ABT (Amara 
Berriko Telebista/Amara Berri Television) television studio; the ABI (Amara Berriko Irratia/Amara Berri Radio) 
radio booth; the news room where the school newspaper ABE (Amara Berriko Egunkaria) is published; the area 
where the student Web site, known as the Txiki Web, is put together; the video editing room; and an area that serves 
as a storage space and where students coordinate tasks for putting together the newspaper or the Web page. 
The Media Department is especially interesting not only because of the activities done there but also because of 
the  daily  connection  it  has  to  what  students  in  other  departments  are  working  on.  This  overlap  of  spaces  and  
activities highlights the relevance of what is produced with new technologies 
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5. Conclusions 
We conclude by highlighting that what's important when it comes to education is not the technology but rather 
the identity and the quality of the teaching and learning processes and the degree to which pedagogical activities are 
coherent with a school's pedagogical programme. Activities are carried out in workshops and studios; they are not 
simulation tasks but rather tangible products, with defined users. They are tasks whose purpose is a clear 'what for' 
and are connected to and coordinated with activities done in other departments, performed naturally and responsibly. 
The Media Department has a wide range of tools and technological resources, which allow access to multiple 
languages in order to know, represent and announce real life; to communicate and inform. The cooperative work and 
social responsibility of the activities geared towards the community and social service are evident in the activities 
described here. The school's educational system encourages the innovative roles of both teachers and students, 
allowing for ongoing and negotiated assessment. 
Digital technologies have found their place in Amara Berri's pedagogic system in a way that's coherent with its 
model of pedagogic innovation. The dilemma of how to integrate ICT has been resolved by maintaining pedagogic 
coherence within Amara Berri's own system--that is, using digital technologies in workshops, with the grouping and 
organization of students and in cooperative work--empowering students, fostering autonomous learning, 
highlighting the role of teachers as guides and counselors, etc. Those were the pedagogical principles underlying the 
practice and image of the school in the analogue age and that now, with digital technology, have become the key to 
innovation. 
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